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INTRODUCTION 
"The more the teacher studies each individual child in qis 
classroom, the more will he realize the tremandous differences 
1 in their personality." 
-The purpose of this study is to develop an instrument 
which would serve as an efficient and useful measure to be 
used by the teacher in order to help her better understand a 
child. 
A three-fold instrument bas been constructed to indicate 
objectively the adjustment of a primary grade child at home 
and at school. 
The first part is a teacher checklist to be used by the 
teacher in the classroom. The second part is ·a rating scale 
to be completed by the parent. The third part is a pupil 
interview to be conducted by the teacher. 
lTschenchte1,ip.., S.M.A.., Oo S .F., PhoD., "Individual Differ-
ences in Child Personality," American Childhood, 41:10, De-
cember, 1955. 
-1-
CHAPTER I 
SUMMARY DF PREVIOUS RESEARCH 
The problem o_fthe school is to understand t'Qe char-
acteristics and the background of each individpal cqild 
and to organize the work of the school so that each child 
gains the m_o.at from his experiences ..•• Only by clo•e ob-
servation and intimate contact with the child tnay a 'true 
understan~ing be obtained of the motives underlyins his 
behavior. 
In an attempt to learn more about the adjustment of each 
child, the three check lists were devised. 
This research will include studies justifying the need and 
use of a rating scale to measure adjustment; previous studies 
similar in nature; and studies incorporating items similar to 
those used in the check lists. 
The Need for a Measure 
"Psychologists as a group have shown a growing concern 
with the problems of personality and social growth and with 
the factors affecting the individual's total adjustment to his 
2 
social and physical world." 
Classroom teachers as well as psychologists are aware of 
this need. A study by Rogers indicates that "the average 
lDriscoll, Gertrude P., and Lois H. Meek, "The Influence 
of Early Childhood Experiences Upon Personality Development," 
Fifteenth Yearbook of the National Education Association, Bulle-
lin of the pepartment of Elementary School Principals, July, 
1936, Po 302. 
2 Blair, Glen M., "Personality and Social Development," 
Review of Educational Research, Vol. XX, No. 5, December, 1950, j>. 375. 
-2-
3. 
classroonL teacher can expect that 12 per cent of the pupils in 
her classroom will have seriously maladjusted personalities, 
and that as high as 30 per cent will show evidence of being 
poorly adjusted to some degree."1 
TschE;DCbtelen says that "the interests of a child are af-· 
feeted by his particular pattern of personality and his person-
ality is affected by his interests." 2 
In an article by Hickey it is noted that the community 
.. 
must provide for the interests of all its children just as a 
wise parent provides for his cbild. 3 
Personality factors have marked influence on the cor-
relation of aptitude and achievement •••• There is evidence 
that unstable, maladjusted students do less well in pro-
portion to their intelligence than do those well balanced 
and that there is a closer coirelation of capacity and 
achievement in stable groups. 
The need, therefore, for an accurate measure is clear. 
"Emotional and personality problems should be investigated 
through the use of more accurate measures than are a~ailable for 
lRoge-rs, C. R., •A S.tudy of the Mental Health Problems in 
Three Repre.s.ent.a.tiv.e. Elementary S.choals.,." Bure.au of Educational 
Researc.h Mano~raph, No. 25. Columbus: The Bureau, Ohio State 
University, l 42. 
2Tschenchtelin, S.M.A., "Personality in the Primary Class-
room," American Childhood, Vol. 36, March, 1951, p. 15. 
3 Hickey, J. M., "Erie Studies Each Child," Nations Schools, 
Vol. 56, October, 1955, pp. 78-81. 
4stagner, Ross, "·Relation of Personality to Academic Apti-
tudes and Achievement," Journal of Educational Research, Vol. 
26, May, 1933, p. 655. 
1 diagnostic purposes." 
In a study made to see what effects developed when a 
teacher had all possible information on a child, the results 
4. 
indicated that pupil attitude is better when the teacher knows 
2 
a great deal about the child. 
The problems involved in investigating personality 
development and social development are so closely related 
that it is difficult, if not impossible, to separate them. 
An individual's behavior in social sit~tions is a direct 
measure of his personality development. 
Justification of. the Use of a Rating Scale 
Many measures of personality and adjustment are available 
but few of these are suitable for the primary age child, i.E. ..• , 
Detroit Adjustment Inventory, California Test of Personality and 
Haggerty, Olson, Wickman Behavior Rating Scale. 
In deciding the best approach in determining the adjustment 
of a child, it is necessary to obtain as complete a picture as 
possible. Among previous considerations have been 
.••• the chi.ld' s success or failure in school work, the 
child as a disturbing or helpful element in carrying on 
classroom routine, the status of the child's family in the 
community, and the child's personal attractiveness or re-
pulsiveness to the teacher. As time went on, teachers 
selected incidents more and more because of their signifi-
;:lsolomon, Ruth, "Personality 
and E~ilure," Clinical Studies in 
Educational' Mono~rap s, 
Press, 1933, p. 22. 
c~go 
2Hoyt, H. B., "Study of the Effects of Teacher Knowledge 
of Pupil Characteristics on Pupil Achievement and Attitudes 
Towards Classwork," Journal of Educational Psychology, Vol. 46, 
May, 1955, P• 302.. " 
3Blair, loc. cit. 
5. 
canoe in conneytion with the children's particular devel-
opmental task. 
It is believed that the greater the amount of information 
made available to teachers the greater the incentive to rate 
all children objectively. 
Specialists of all types in child study recognize 
that problems of personality and of maladjustment often 
have their beginnings in early childhood. It is very im-
portant that adequate instruments of diagnosis as well as 
remedial materials sho~ld be available for young children 
in order to deal with their problemsoooo Since these young 
children either cannot read or are in such early stages 
of reading that it would not be practicable to have them 
read and to mark the items which apply to t~em, it is 
necessary for the teacher to do the rating. 
The study of personality and adjustment calls for a mul-
tiplicity of methods and procedures which will reveal the many 
facets and show how the individual adjusts his experiences to 
meet his personal needso 
While standardized tests are generally considered to 
be measures of individual difference, it would be more 
appropriate to say that they are ratings of the degree of 
likeness to cultural norms exhibited by individuals who 
are expected, as members of this society, to conform to 
these group patterns •••• In order to apply ..•• quantita-
tive methods to the study of personality, it has been 
necessary to adopt a conception of the -personality as an 
aggregation of discrete, measurable traits, factors or 
other separate entities which are present in the individ-
ual of differing quantity and organized according to 
individual patterns.3 
!The Staff of the Division on Child Development and Teach-
er Personnel, Helping Teachers Understand Children, Washington, 
D.C.: American Council on Education, 1945, Po 4lo 
2Baker, Harry 3., Detroit Adjustment Inventon, Delta 
Form for Cpildren, Ages 5 to 8 Years, Teacher's Handbook, 
ttloomington, Illinois: Public School Publishing Co.~ 1954, p.l. 
3prank, Lawrence K., •Projective Methods for the Study of 
Pe~sanality, Journal of Psychology, VIII, October, 1939, 
pp. 393-94. 
There is a $reat need ror understanding child behavior, 
and any instrument which rurthers this understandinE should be 
made available to all those who can make intelligent use or ito 
Under wise guidance the results obtained rrom the 
use or the scales reveal more objectively the ractors in 
a particular behavior problem. The results may be used 
to correct the behavior problems or individual childreno 
Thus, the scales give a clearer picture of both the weak-
nesses and the assets or the individual which may be ysed 
as a basis ror a program or reconstructive education. 
or nine attempts to validate personality tests on behavior 
problem children it was round that 
•••o group-administered paper and pencil personality ques-
tionnaires are or dubious value in distinguishing between 
groups of adjusted and maladjusted individuals, and that 
they are of much less value in the diagnosis of individual 
adjustment or personality traits.2 
In devising a measure of personality similar to Binet's 
mea·sure or intelligence' 
It was assumed that by the use of procedures essen-
tially similar to those employed for the measurement or 
intelligence or or scholastic accomplishment, equally 
successrul devices might be developed ror the classiri-
cation of individuals into 'personality groupings' from 
which their social and emotional character might be 
judged, and their conduct in specific situations might 
be predicted with a satisfactory degree of probability. 
o••• On the basis of this hypothesis a wide variety or 
procedures for the study or personality were worked 
out •••• including standardized rating s~ale~ ~or use 
either by the subject, himself, by his associates, or by 
teachers, parents or others in position of responsibility.3 
!Haggerty, M. E., W. C. Ol~on and E. K. Wickman, Behavior 
Rating Scale Schedules, Manual of Directions. New York: World 
Book Co., 1930, p. 1. 
2Elles, Alb~rt E., "The Validity or Personality 1uestion-
naires," Psychological Bulletin, 43: September, 1946, p. 426. 
3Goodenough, Florence L., "The Appraisal or Child Person-
ality," The Psychologic~l Review, 56: May, 1949, p. 123. 
7. 
"The term personality test has become attached to instru-
ments for identifying and evaluating the more intangible ele-
menta of total complex patterns of feeling, thinking and 
1 
acting." 
There is great emphasis placed on the "wholeness" of ad-
justment. The child needs to feel secure in all phases of 
life. A personality teat is a measure through which the 
teacher can help the child achieve this goal. 2 
Similar Tests 
Although many teats of this nature have been standardized, 
only three are available on the primary level: 
1. The Detroit Adjustment Inventory. 
This test has two forma. 
The Delta form of this inventory consists of sixty-
four items which deal with the habits or status of the 
child, his social adjustment, emotional adjustment, 
and ethical adjustments. It deals also with him as an 
individual, with his school, with his community an.d 
home ~nvironmgnta, and his various reactions to these 
environments. 
Four responses to each item are available; the first 
is ideal, the second represents average conditions, the 
third is a little unfavorable, and the fourth is very 
unfavorable. 4 
3Baker, Harry J., loc. cit. 
4 Idem. 
Thorpe, and Ernest w. Tiegs, 
Test of Personalit , Primar 
• 
8. 
The Gamma form ••• is so constructed as to splve a prob-
lem of long standing of the relationships of various 
types of reactions to various types of environments. 
The environments have been consolidated into four areas, 
and for each of them the reactions have be~n consoli-
dated into four types which yield a total of sixteen 
reactions--environment relationship sections of the 
inventory.l 
Environmental Areas 
1. home 
2. school 
3. community 
4. the child's body in which he lives2 
2. California Test 
The California Test of Personality has been de-
signed to identify and reveal the status of certain 
highly important factors in personality and social ad-
justment usually designated as 'intangibles.• ••• The 
major purpose of the test is to reveal the extent to 
which the pupil is adjusting to the problems and ~on­
ditions which confront him and is developigs a normal, 
happy, and socially effective personality. 
The test is divided into two sections, tp.e .first o.f 
which is designed to indicate how a pupil feels and thinks 
about himself, his self-reliance, his senses o.f personal 
worth and personal .freedom, his feeling of pelon~ing, his 
freedom from withdrawing tendencies and nervous •ymptoms. 
The purpose of the second section is to reveai the pupil's 
social adjustment, his social standards and skills, his 
freedom from anti-social tendencies and his £am1ly, 
school and community relations.4 
3clark, Willis w., Louis P. Thorpe, and Ern~st w. Tiegs, 
loc. cit. 
4Ibid., PP• 2-3. 
9. 
3. Haggart~ Olson, Wickman Behavior Rating Schedules 
The Behavior Problem Reco~, Schedule A, is a 
list of behavior problems·which have been listed on 
the schedule in order oftheir frequency, as reported 
for a group of elementary school children. To use 
the schedule, the teaeher ·records on 1 t the problems 
manifested during her exp-erience with each child. The 
frequency of ocourrene~ of each -problem determines the 
rating assigned. Each problem and each level of occur-
rence have been assigned a statistical weighting based 
on seriousness and frequep.oy·. '!'he score for a child 
is the sum of the weightmgs for the problems recorded. 
High scores indicate· the·prJJs•nce or numerous and ser-
ious problems, while low scores 1.ndi.cate the presence 
of few and leas serious pro'bl.,ms. 
The Behavior Rating S'Q~la, Schedule B, consists 
of a graphic rating s-eal"6 for i!tBeh of thirty-five in-
tellectual, physical, social, and emotional trai ta. 
Below the scale for each trait appear five descriptive 
phrases to assist the rat~r·i-n m.ak1.ng a quantitative 
judgment. Schedule A is desigQed to locate problem 
children through a :Pecord of' ove·rt behavior problems, 
while Schedule B covers per11·ona1 characteristics on a 
variety of traits, regardl·ess of whether or not the 
behavior described would be called a behavi:or problem. 
The amount of each traitin·Sohedule B bas been as~ 
signed a weighting in tertns or, 1 ts rela tiona hip to · 
Schedule A. The sum of the weights for the different 
traits is called a probl-e-m,.t-end'8ney score for the 
child. Taking into a-ooeunt· ttre··rela·tive nature of the 
measures, high scores represent ·undertrable deviations, 
and low scores desirable deviati~ns from the typical 
behavior of a group of childreno 
One standardized test, not at the priULar! level, but com-
parable to the scales devised in this study is the Bernreuter 
Personality Inventory which measures six traits, three of which 
are similar - self-consciousness, self~sufficiency, social 
dominance and introveraion. 2 
!Haggerty, M. E., w. C. Olson, E. K. Wickman, op. cit., 
pp. 3-4. 
2super, Donald B., "The Bernreut,r Person•li ty Inventory; 
A Review of Resear~h," Psychological l3ulletin, Volo 39, 
February, 1942, PP~ 94-125. 
10. 
In addition,. several studies have been conducted within 
school systems and selected groups which are comparable in 
nature to the three check lists devised in this measure. 
Bonney1 made an intensive study of five very popular and 
five very unpopular children who had been identified by means 
of sociometric tests. He found that popular children differ 
significantly from the unpopular children in conformity and 
group identification, emotional stability and control, social 
aggressiveness, adaptability and tolerance, dependability, 
social service, motivation, and several other traits. 
In another study2 of children in three schools at three 
grade levels the same author indicates that the attainment of 
social skills is not a natural consequence of intelligence, 
for the brightest children are not always the moat well ad-
justed. 
In a study of the behavior of young children, Maurer3 de-
velopeq two .Lists o1' !'if'ty adjectives in each, the aecona of 
which is synonymous~ with the first. All the adjectives were 
descriptive and of the type commonly used and understood, such 
as "introverted." The scale is equally applicable to four to 
lBonney, Me~l Edwin,~~ "Popular and Unpopular Children: A 
Sociometric Study," Sociometr~ Monographs, No. 9. New York: 
Beacon House, 1947, 8l 'p" 
~onney, Merl Edwin, "The Relative Stability of Social, 
Intellectual and Academic Status in Grades II to IV, and the 
Inter Relation Between These Various Forma of Growth," Journal 
of Educational Psychology, Vol. 34, February, 1943, .PP• 88-102. 
3Maurer,~~ Katheriqe M., "Patterns of Behavior of Young 
Children as Revealed by a Factor Analysis of Trait Clusters," 
Jou~nal of Genetic Psychology, Vol. 59, September, 1941, 
pp. 177-188. ' 
11. 
six year olds. 
The results indicated three behavior clusters: extremely 
conforming, being sociable and somewhat conforming, and non-
conforming. 
An excellent example of research on parent-child rela-
tionships and personality development was found in a study 
by Baldwin which was conducted at the Fels Research Insti-
tute. The specific purpose of the investigation was to 
explore the consequences of democracy in the home upon the 
personality development of 67 children who were approxi-
mately four years of age. These children were observed in 
free play situations in the nursery school. Their be-
havior was recorded on a rating scale by independent ob-
servers who also rated the extent to which homes from which 
the children came were democratically or autocratically 
operated. Democracy in the home was found to produce chil-
dren who were active, aggressivej fearless, planful, 
curious and non-conforming. 
Children from authoritarian homes tended to be quiet, 
well-behavied, socially unagressive, and lestricted in 
curiosity, originality, and fancifulness. 
Grossman and Wrighter2 studied the relationship between 
selection-rejection and intelligence, social status, and per-
aon~lity among sixth grade children. They found that intelli-
,_ 
gence was related to selection of friends up to a certain point, 
but beyond that point no relationship existed. Social status 
was found to be related to popularity, but the association 
ceased for levels above the middle class. The more popular 
children were found to be better adjusted than the leas popular 
as measured by the California Personality Test. 
!Baldwin, Alfred L., •socialization and the Parent Child 
Relationship," Child Development, yol. 19, September, 1948, 
pp. 127-136. 
2Groaaman, Beverly, and Joyce Wrighter, ''The Relationship 
Between Selection-Rejection and Intelligence, Social Status and 
Personality Amongst Sixth-Grade Children," Sociometry, Vol. 11, 
November, 1948, pp. 346-55. 
12. 
Similar Items 
In the three standardized tests comparable to this meas-
ure which are suitable for the primary grade child, several 
items simi~ar to those incorporated in the three checklists 
were found. In addition, there are studies conducted within 
individual school systems or in se~ected groups which incorpo-
rate items similar to those in this measure. 
Similar Items Found in Detroit Adjust~nt Inventory-Delta Form1 
Samples from Detroit Adjust-
ment Inventory-Delta Form 
1. Does he like moat foods? 
2. Does he do any light tasks 
at home? 
Is he dependable about 
doing them? 
Does he find excuses not 
-.to do them? 
3. Does he argue with other 
children over playthings? 
4. Does he put playthings 
away? 
5. Does the family take many 
sho~t trips"together? 
Does he enjoy them? 
Do his father and mother 
feel that he sh~res in 
them? 
6. Does he ever worry about 
illness? 
samples from ~hesis Checklists 
1. He tries new foods.(Parent) 
2. He will do household 
tasks. (Parent) 
3. He plays well with a group 
of children. (Parent) 
He shares his toys.(Parent) 
4. He takes care of his own 
things. (Parent) 
5. He co-operates with family 
plans. (Parent} 
He volunteers suggestions 
in planning family outings 
or parties. (Parent) 
6. He is able to accept illness 
without undue e~cern. 
(Parent) 
1Baker, Harry J., Detroit Ad ustment Inventor , Delta 
Form, for Children A~eo 5-8 Years. oom ngton, Illinois: 
Public School Publis ing Company, 1954. 
13. 
Similar Items Found in Detroit .Adjustment Inventory-Gamma Forml 
Samples fromDetroit Adjust-
ment Inventory-Gamma Form 
1. About being sick 
a. I am never sick. 
b. I am sick in bed 
quite often. 
c. I have been sick a 
few time a. 
2. About helping at home 
a. I help when I am asked. 
b. I don't help very much. 
c. I do it without being 
asked. 
3. About coming to meals 
a. I always seem to be 
late. 
b. I usually come right 
away. 
c. I am late sometimes. 
4. About the foods I like 
a. Some foods don't ~aste 
good. 
b. I don't li~e many 
kinds of foods. 
c. I like almost all 
kinds of foods. 
5. About putting my play-
things away 
a. I just leave them 
around. 
b. I always put them 
away. 
c. I put them away when I 
am told. 
6. About my school books 
a. I take good care of. 
them. 
Samples from Thesis Checklists 
1. He is able to accept ill-
ness without undue con-
cern. (Parent) 
2. He will do household 
tasks. (Parent) 
3. He comes immediately when 
called to meals. (Parent) 
4. He tries new foods.(Parent) 
5. He takes care of his own 
things. (Parent) 
You know mother wants you 
to put your toys away when 
you have finished playing. 
Do you 
a. Wait until mother tells 
you to put them away? 
b. Put them away without 
being told? 
c. Leave them where they 
are? {Pupil i.ntervi~w) 
6. Handles materials care-\ 
fully. (Teacher) 
1Baker, Harry J., etroit Ad ustment Inventory, Gamma 
Form, for Grades 3 through 6. Bloom ic 
school Publishing company, 1954. 
Samples from Detroit Adjust-
ment Inventory-Gamma Form 
b. I do as well as most 
others. 
c. I am very careless 
about them. 
7. About studyingmy lessons 
a. I never study very 
much. 
b. I study some on the 
ones I like. 
Co I like to study all 
of them. 
8. About passinE in the halls 
at school 
a. I try to keep quiet. 
b. Most of the time I 
make lots of noise. 
c. I do about as good as 
the others. 
9. About whispering 
10. 
a. I whisper and talk 
quite a lot. 
b. I obey the rules 
about it. 
c. I whisper some of 
the time. 
About my clothes 
a. They look nice some-
times. 
b. I don't bother about 
how they look. 
Co I like to have them 
look nice. 
11. About looking neat and 
clean 
a. I am neat apd clean 
sometimes. · 
b. I don't think much 
about it. 
c. I like being neat and 
clean. 
Samples from Thesis Checklists 
7. Is responsible for studying 
them. (Tea char) 
8. Enters the school in an 
orderly manner. (Teacher) 
9. Attends to his own work 
even when several groups 
are working near him. 
(Teacher) 
10. Takes care of his clothes. 
(Teacher) 
11. Is clean and well groomed. 
(Teacher) 
samples rrom.Detroit Adjust-
ment Inventory-Gamma For.m 
12. About having friends 
a. I have lots of nice 
friends. 
b. I sometimes have one 
or two friends. 
c. I don't seem to have 
many .friends. 
d. I always like to play 
alone. 
e. It is nicer to have 
someone too. 
f. I usually like to have 
a big crowd. 
13. About taking my turn 
a. I don't mind waiting 
for my turn. 
b. They sometimes catch 
me not doing it. 
c. I try to go first if I 
can. 
14. About when we play games 
a. I am sometimes first, 
sometimes last. 
b. I am among the first 
to be asked. 
c. They leave me to the 
last. 
15. About sharing up 
a. I share only when they 
make me. 
b. I am always glad to 
share. 
c. I like to do it some-
times. 
16. About meeting strangers 
a. I find excuses not to 
meet them. 
b. I am shy with most 
strangers. 
c. I always try to be 
nice and polite to 
them. 
15. 
Samples from Thesis Checklists 
12. He plays well with a group 
of children. (Par6nt)' 
He plays well with one 
other'child. (Parept) 
He telephones his friends. 
(Parent) 
Works well with one other 
child. (Teacher) 
13. Takes his turn. (Teacher) 
14. Is a good sport. (Teacher) 
15. Shares materials willingly. 
(Teacher) 
He .shares his toys. (Parent) 
16. He enjoys meeting new 
people and talking to 
them. (Parent) 
Samples from Detroit Adjust-
ment Inventory-Gamma Form 
17. About trying new jobs 
a. I neither like nor 
dislike to try them. 
b. I never like to try 
them. 
c. I like to try most of 
them. 
18. About keeping at my work 
a. I usually keep at it 
quite well. 
b. I waste lots of time. 
c. They have to keep 
telling me. 
19. About telling on others 
a. It depends on who it 
is., 
b. I am pretty careless 
about it. 
c. Most of the time I 
don't tell. 
16. 
Samples from Thesis Checklists 
17. Is willing to try new 
ideas. (Teacher) 
18. Goes from one ~ssignment 
to the next without delay. 
(Teacher) 
Finishes work oh time. 
(Teacher) 
Your work isn't finished 
when it is time to go 
home. Do you 
a. Leave it as it is? 
b. Finish it qUickly? 
c. Finish it tbmorrow? 
(Pupil interview) 
19. Does not tell tales. 
(Teacher) 
17. 
Similar Items FDUnd in Dali£D~ Ta3t of P~raonality1 
Samples from California Test 
of Personality 
1. Is it easy for you to play 
by yourself when you have 
to? 
2. Do you have fewer friends 
than other children? 
3. Do you need to have more 
friends? 
4. Do you pave good times with 
the chlldren at school? 
5. Do yo~ talk with new chi~­
dren at school? 
6. Do you help new children 
get used to the school? 
7. Is it easy for you to talk 
with your class? 
8. Do your folks sometimes 
let you buy things? 
9. Are you sick much of the 
time! 
10. Is it hard for you to 
talk to new people? 
ll. Do you say nice things 
to children who do 
better work than you do? 
Samples from Thesis Checklists 
l. He plays well with a sroup 
of children. (Parent) 
2. He plays well with one 
other child. {Parent) 
3. He shares his toys.{Parent) 
4. He telephones his friends. {Parent) 
5. Works well with one other 
child. (Teacher) 
6. We have a new child at school 
today, and he has no one to 
play with. Would you 
a. Say hello? 
b. Ask him to play with you? 
c. Keep away from him? 
(Pupil interview) · 
7. Is willing to conduct open-
ing exercises. (Teacher) 
Willingly shares his experi-
ences during telling time. 
{Teacher) 
8. He can shop by himself. 
He bu~s his own ticket for 
the movies. (Parent) 
9. He is able to accept ill-
ness without undue con-
cern. (Parent) 
0. He enjoys meeting new people 
and talking to them. (Parent) 
ll. Appreciates the work of 
others. (Teacher) 
1clark, Willis w., Louis P. Thorpe, and Ernest w. Tiegs, 
"California Teat of Personality," (Primary, Grades Kindergarten 
to 3, Form AA), California Test Bureau, Revised, 1933, pp. 3-e. 
18. 
Similar Items Found in Haggerty~ Olson, Wickman 
Behavior R~ting Schedules 1 
Samples from Behavior Rating 
Schedules 
Schedule A 
1. Unnecessary Tardiness 
Schedule B 
1. Is he abstracted or wide 
awake? 
2. Is he indifferent or does 
he take interest in 
things? 
3. Is he slovenly or neat in 
appearance? 
4. Is he shy or bold in social 
relationships? 
5. How does he accept 
authority? 
6. Is he rude or courteous? 
Samples from Thesis Checklists 
1. Is on time for school. 
(Teacher) 
1. Appears alert. (Teacher) 
2. Asks questions when neces-
sary. (Teacher) 
Responds eagerly. (Teacher) 
Shows interest even if he 
has no talent. (Teacher) 
Seems active and full of 
energy. (Teacher) 
3. Is clean and well groomed. 
(Teacher) 
4. He greets visitors 
naturally. {Parent) 
Is not tense when speakin~ 
with the group. (Teacher) 
5. He accepts correction. 
(Teacher) 
6o He remembers to say please 
and thank you. (Parent) 
When Mother is on the tele-
phone, and you want to ask 
a question, do you 
ao Say excuse me and tell 
her what you want to 
say? 
b. Tell her whet you want 
to say? 
Co Wait until she is fin-
ished talking? 
(Pupil intervi~w) 
Carries on quiet conversa-
tion. (Teacher) 
Participates in a conversa-
tion group without monopo-
lizing it. (Teacher) 
lHaggerty, M. E., Wo C. Olson, E, Kn Wickman, Behavior 
Rating Schedules. New York: World Book Co., 1930, pp. 1-6. 
Samples from Behavior Rating 
Schedules Samples from Thesis Checklists 
Listens to stories and 
poetry. (Teacher) 
Listens quietly to music. 
(Teacher) 
Appreciates the work of 
others. (Teacher) 
Takes his turn. {Teacher) 
Does not tell tales. 
{Teacher) 
7. How does he react to frus-
trations or to unpleasant 
situations? 
7. He is able to accept illness 
without undue concern. 
(Parent) 
Does not sulk if he is not 
chosen. (Teacher) 
Can be corrected without 
resentment. (Teacher) 
A rating scale devised by Tschenchtelin measures twenty-
two traits at the adult and child levels. It asks such ques-
tiona as, 
How friendly and sociable is he? 
Is he usually on time? 
How well does he work with others? 
Does he share with others? 
How well does he stick to a task? 
Is he neat and olean? 
Is he a good sport or a poor one?1 
A study conducted by McElwee based on personality traits 
of all types of cpildren includes the following desirable 
traits: 
lTsohenohtelin, s. M. A., "A 22-T~ait Personality Rating 
Scale," Journal of Payoholosz, Vol. 14, July, 1944, p. 6. 
Gets along well with other children. 
Interested in his school work. 
Good effort. 
I;}Uiet. 
Attentive. 
Obedi!nt. 
Calm. 
20. 
~cElwee, Edna Willis, "A Comparison of Personality Traits 
of 300 Accelerated, Normal and Retarded Children,• Journal of 
Educational Research, Vol. 26, September, 1932, pp. 31-34. 
-CHAPTER II 
PLAN OF THE STUDY 
In organizing this study it was necessary to determine 
the most effective means of observing the child's behavior,. 
Initially, the following factors were considered pertinent in 
developing a personality measure: 
General topics Which might be considered pertinent in 
developing a Personality Measure: 
1. Classroom Influences 
a. teacher 
b. peers 
c. academic status 
d. social status 
2. Home Background 
a. parents' education 
b. socio-economic status 
Co number of siblings; ages 
d. parental attitude toward school 
e. parental attitude toward child 
3. Teacher Personality 
Specific questions which might be included in the devel-
opment of a Personality Measure: 
1. Is he an only child? 
2. Are there siblings? How many? Ages? 
3. Are parents concerned with the welfare of the child 
as an individual, or do they exert pressure on him 
because of the group? 
-21-
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4. Has he had kipdergarten background? 
5. Does he follow directions accurately? 
6. Does he accept responsibility? 
7. Does he have good attention habits? 
8. Does he di.splay independence in such tasks as 
opening milk bottles? 
9. Does he adjust easily to eating in the cafeteria? 
10. How is he affected by visitors to the classroom? 
Shy, show-off~ fidgit? 
11. Are his health habits good? 
12. How is he affected by a problem child in the group? 
13. How does he react to telephone situation? 
14. How does he react to tape recorder? 
15. How does he react to oral expression opportunit'ies? 
16. How does he react to group situation on the play-
ground? 
17 0 How does he react to individual game activity? 
18. How does he react to art activity? 
19. Does he enjoy listening to music? 
From the preceding list these factors were retained which 
could be objectively and specifically observed. 
Classroom situations were first considered. These were 
divided into three categories: 
Formal - situations which involve instruction by the 
teacher, such as 
Arithmetic 
Reading 
Language Arts 
Spelling 
Physical Education 
Writing 
Science 
Music 
Art 
Informal - pupil-teacher situations 9 without direct 
teacher supervision, such as 
Outdoors 
Unsupervised play 
Coming to school 
Indoors 
In the corridors 
Before school in the classroom 
Free time in the classroom 
Milk time 
Individual - situations in which a child is working 
independently, such as 
Speaking to the class 
Wor1i:1ng alone 
Attention 
Responsibility 
Work habits 
Reaction to visitors to the classroom 
Reaction to favorable or unfavorable criticism 
This approach indicated a need for a list of be-
23, 
havior patterns basic to the well-adjusted child. Such 
a list would establish a foundation upon which to build 
an objective measure. The following was compiled: 
Play-type activities 
Evidences of co-operation 
Evidences of courtesy 
Evidences of friendliness 
Evidences of responsibility 
Work habits in school 
Reaction to correction 
Reaction to the unexpected (eogo, fire drills) 
Child's attitude toward the teacher 
Evidences of independence 
Interest in books 
Interest in things around him 
Attention span 
Ethical standards 
Evidences of security 
Evidences of poise 
Evidences of self-reliance 
Evidences of good sportsmanship 
Evidences of self-confidence 
Evidences of emotional stability 
Evidences of health habits 
Evidences of concentration 
Evidences of initiative 
Safety 
24. 
In observing these behavior patterns, it was noted that 
the underlying difference between the so-called "well·adjusted" 
child and the so-called "poorly-adjusted" child was tpe pre-
. 
sence or. absence of certain personal qualities. It seemed ad-
vi sable, therefore, to observe the child's behavior ::t.n view 
of these basic qualities. They are: 
1. Self-confidence 
2. Co-operation 
3. Self-reliance 
4. Concentration 
5. Responsibility 
6. Courtesy 
7. Initiative 
~· Friendliness 
9. Health 
10. Emotional stability 
Ethical Standards was eliminated since it is a q~alitJ which 
cannot be measured objectively within the seope of tho pro-
posed instruments. 
The three instruments were built with the apove ~en qual-
ities as a basis. 
25 
Definition of Terms 
Concentration 
Ability to isolate oneself from distracting factors in 
completing a task. 
Co-operation 
The quality which enables one to abide by the rules 
which have been established for himo 
Courtesy 
The quality which causes one to behave in a socially 
accepted mannero 
Emotional stability 
The control of emotions. 
Friendliness 
Amiable attitude toward otherso 
Health 
Habits which are conducive to physical and social well-
beingo 
Initiative 
The quality which enables one to assert himselfo 
Responsibility 
The awareness of and conformity to the standards of 
desirable behavioro 
Self-Confidence 
The ability to meet situations with assurance. 
Self-Reliance 
The ability to solve one's problems independentlyo 
26. 
The Teacher's Checklist 
"Teaching, particularly in the elementary grades, is 
primarily the gradual .adjusting o~ a group of individuals to 
one another and to the idea of playing and working together."l 
The teacher's checklist was built first. It was decided 
to follow through on a complete day's program and to include 
in the checklist items which would indicate the degree to 
,. 
which the child possessed the ten desired qualities. His 
classroom adjustment would then be observed objectively and 
in many different situations, thereby minimizing subjectivity. 
"Techniques of measurement should be as objective and accu-
2 
rate as possibleo" 
Any item which measured achievement or intelligence 
rather than adjustment was omitted, for example: 
"Works to the level of his own capacity." 
Items which were not related to the personal behavior of 
the child were also eliminated, for example: 
"Remembers to bring his note when he has been absent." 
The same or similar items were used in different activi-
ties during the day since the child can be adjusted in one 
situation but not necessarily in others. In each content area 
of the day's program such items as, 
1 Taft, Jessie, "The Relation of the School to the Mental 
Hygiene of the Average Child," Mental Hygiene, 7:677, October, 
1923. 
2Tiegs, Ernest w., •Measuring Personality Status and So-
cial Adjustment," Education, 63:634, June, 1943. 
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"Listens and follows directions" 
.. 
"Works well with one other child" 
"Responds eagerly" 
"Works independently" 
were included to give insight into the particular adjustment 
in each area. 
Scoring.-- A check Cvi indicates a positive response and 
denotes a score of one. The omission of the check indicates 
a negative response or the failure of the item to apply and 
receives no score. The total possible score is 86. 
A copy of the Teacher Checklist follows: 
NAME ------------------- SCHOOL GRADE ~------
DATE ------ DATE OF BIRTH -------
( ) lo 
( ) 2. 
( ) 3. 
( ) 4 0 
( ) 50 
( ) 6 0 
Before School 
Enters the school in an orderly 
Is on time. 
Takes care of his clothes. 
manner. (Responsibility) 
(Responsibility) 
(Self-Reliance) 
work.(Co-operation) 
(Health 
(Co-operation) 
Goes directly to his before-school 
Appears alert. 
Is ready to start school. 
Health 
( ) 1. Has eaten a good breakfast. 
( ) 2. Is clean and well groomed. 
(Health) 
(Responsibility) 
(Health) 
(Health) 
( ) 3. Uses handkerchief when needed. 
( ) 4. Sit~ and stands well. 
( ) 5. Keeps his hands away from his face and 
mouth. 
Opening Exercises 
(Health) 
( ) lo 
( ) 2 0 
( ) 3. 
Is willing to conduct 
Is sincere. 
opening exercises{Initiative) 
(Emotional stability) 
Willingly shares experiences with 
the children during "telling time." (Self-confidence) 
( ) ( ) 
( ) 
1 l 
( ) 
~ ~ 
( ) 
~ ~ 
28, 
Arithmetic 
1. Listens and follows directions. (Concentration) 
2. Goes to his group quietly. (Co-operation) 
3. Works well with one other child. (Friendliness) 
4. Works well in pupil-teacher situetion.(Responaibility) 
5. Listens in a learning situation. (Concentration) 
6. Asks questions if he rails to 
understand. 
7. Does his work carefully. 
8. Responds eagerly. 
9. Goes from one assignment to 
lO. 
ll. 
12. 
the next without delay. 
Works independently. 
Handles materials carefully. 
Is not confused when two sets of 
directions are given. 
(Self-confidence) 
(Responsibility) 
(Emotional stability) 
(Self-reliancel (Self-reliance 
(Responsibility 
( ) 13. Finishes work on time. 
(Concentration) 
(Concentration) 
( ) 
( ) 
~ ~ 
( ) ( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) ( ) 
Milk of Lunch Time 
l. Can leave room and go to lavatory 
without teacher supervision. 
2. Is responsible for his own milk 
or lunch. 
3. Carries on quiet conversation. 
4. Keeps self and surroundings olean. 
(Responsibility) 
( Re sp on sib ili t y) 
(Courtesy) 
(Co-operation) 
Reading 
1. Goes to his reading group quietly. (Co-operation) 
(Responsibility) 
(Friendliness) 
2. Handles materials carefully. 
3. Works well with one other child. 
4. Works well in a pupil-teacher 
situation. 
5. Asks questions when necessary. 
6. Is not tense. 
7. Listens and follows directions. 
(Responsibility) 
{Self-confidence) 
(Emotional stability) 
(Concentration) 
(~elf-confidence) 8. Is able to find page independently. 
9. Is not self-conscious when he 
reads aloud either to teacherg 
small group, or class. (Self-confidence) 
( ) lOo 
( ) llo 
Does not sulk if he is not chosen.(Emotional stability) 
Can be corrected without* 
(Emotional stability) 
(Self-reliance) 
(Co-operation) ( ) ( ) 
( ) 
( ) 
( ) 
{ ) 
12. 
13. 
14. 
resentment. 
Works well independently. 
Wants to improve his reading. 
Goes from one assignment to the 
next without delay. 
Finishes work on time. 
Listens in a learning situation. 
Keeps his place when others are 
reading. 
(Self-reliance) 
(Concentration) 
(Concentration) 
(Responsibility) 
Readtng (Continued) 
( ) 18. Is not conTused when two s-ets- of' 
( ) 19. 
( ) 20. 
( ) 21. 
tiona are given. 
Responds eagerly. 
Does his work carefully. 
Attends to 'his own work even when 
29. 
direc-
( Concentration) 
(Emotional stability} 
(Responsibility) 
several groups_ are working near hinL 
{ ) 22. Corrects his errors. 
(Concentration) 
(Initiative) 
Other Language Arts 
( ) 1. Participates in.the conversation group 
without monopolizing it. 
2. Is not tense when speaking with 
group. 
3. Handwriting is accurate. 
4. Listens to stories and poetry. 
(Courtesy) 
the 
(Emotional stability) 
(Concentration) 
) 
( } 
( ) 
( ) 
( ) 
5. Records all his new spelling words. 
(Courtesy) 
(Co-operation) 
(Initiative) 
( ) ( ) ( ) 
( ) 
( ) 
~ ~ 
( ) ( ) ( ) 
( ) 
( ) 
( ) 
6. Is responsible f'or studying them. 
Music 
1. Listens quietly to music. 
2. Has good posture. 
3. Can .and will sing alone. 
4. Will try·to interpret music 
rhythmi.cally. 
5. Is willing to try new ideas. 
6. Handles materials carefully. 
7. Listens in learning situations. 
1. Handles materials carefully. 
2. Shares materials willingly. 
3. Is willing to try new media. 
4. Shows interest even if' he has no 
talent. 
5. Appreciates the work of others. 
6. Co-operates in group activities, 
such as murals, etc. 
Physical Education 
( ) 1. Seems active and full of energy. 
( ) 2. Offers suggestions. 
( ) 3. Is a good sport. 
(Courtesy) 
(Health) 
(Self-contidence) 
(Co-operation) 
(Emotional stability) 
(Responsibility) 
(Concentration) 
(Responsibility) 
(Friendliness) 
(Emotional stability) 
(Emotional stability) 
(Courtesy) 
(Co-operation) 
(Health) 
(Initiative) 
(Friendliness) 
30. 
Physical Education (Continued) 
( ) 4. Follows the game leader. 
( ) 5. Takes his turn. 
( ) 6. Accepts defeat. 
(Co-operation) 
(Courtesy) 
(Emotional stability) 
Social Studies and Science 
( ) 1. Brings supplementary materials to class. (Initiative) 
( ) 2. Contributes ideas. (Initiative) 
( ) 3. Handles materials carefully. (Responsibility) 
General Observations 
( ) 1. Behaves well in a fire drill. (Co-operation) 
( ) 2. Keeps his desk in order. (Co-operation) 
{ ) 3. Assumes classroom responsibilities. {Initiative) 
( ) 4. Does not tell tales. (Courtesy) 
( ) 5. Is not overly aggressive. (Emotional stability) 
Table I shows the frequency of items according to category. 
TABLE I 
FREQ.UENCY OF ITEMS ACCORDING 
TO CATEGORY IN TEACHER'S CHECKLIST 
Category 
Concentration 
Co-operation 
Courtesy 
Emotional Stability 
Friendline·s s 
Health 
Initiative 
Re sponsi bill ty 
Self-Confidence 
Self-; Reliance 
Total 
No. of 
Items 
11 
12 
7 
12 
4 
7 
7 
15 
6 
5 
86 
Table II shows the frequency of items according to category 
in the day's program. 
-. ... .·--- --- ~·-
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TABLE II 
FRE~UENCY OF ITEMS ACCORDING TO CATEGORY 
Il THE DAY'S 1 ~ROGRA:~ 
Q) en 
t1l 0 s:: 
~ .p s:: s:: 0 17.1" H Q) 0 ..-I 
Q) .,.... < ..-I ..-I .p en E-i 0 .p 
"' ..-I G> tl) 
"' 
I> 
r-l 0 
..cl ~ 0 H 0 H 0 I :;j ~ 0 Q) s:: ~ 'd ..cl I>< :;j 0 . ~ .0 0 l:il ~ .,.... s:: 'd 0 
tl) .p ~ :;j r-l 0.0 H ~ ~ ,.p "' r-l Q) s:: 0 ..cl tl) 0 as 
H ..-I .p 
..cl ..-I H 0 ..-I H 0 s:: ~ r-l .p 'd G> 0 .,.... 17.1 Q) 
CH Q) r-l as •r-1 as ..cl 0 Cll .p 1>:. s:: 
G> Po .,.... G> H Q) .p 0 ::I H ..cl Q) p:) 0 ~ ::X:: < p:: 0 {/J ::.:!!! < p.. 0 
Concentration 4 ,5 1 1 
Co-operation 2 1 1 ? 1 1 1 1 2 
Courtesy 1 2 1 1 1 1 
Emotional Stability 1 1 4 1 1 2 1 1 
Friendliness 1 1 1 
Health 1 4 1 1 Initiative 1 1 1 2 1 1 
Responsibility 2 2 1 3 4 1 1 1 
Sel:f'-Confidence 1 1 3 1 
Self-Reliance 1 2 2 
Totals 6 3 4 5 13 ~2 6 3 7 6 I 6 5 
The Parent Ratins Scale 
"The security a child feels, the extent he becomes self-
reliant, sel:f'-directing and independent, and the ease and skill 
with which he successfully assumes social responsibilities, de-
pend a great deal on home relationships."3 
Using the same ten categories a parent rating scale w~s 
compiled to be used as a possible further measure of the 
child's adjustment. Personal interviews were first considered. 
In view of the time element and the possibility r£ subjectivity, 
,, '- ~ --~- _·- ·--c-·· ---- .... , __ -· - • • -----~-, ... ·._ ---- .---- - - ---r--··-- --··-~- -·- C - ------: --···-- --- ••• 
3Thorpe, L~ H., Child Psycholosy and Development (New ~ork: 
The Ronald Press Coo, 1946), pp. 91-92. -
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this approach was abandoned in favor of a rating scale which 
could be sent to the parent. 
ing: 
The initial attempt included questions such as the follow-
"Which word would best describe your youngster? 
Co-operative 
Courteous 
Responsible 
Self-confident 
Self-reliant 
Shy" 
This did not seem satisfactor~ because it was not specific. 
In the second attempt, home situations were created to 
parallel school activities, such as: 
"What would youcchild choose to do on a rainy Saturday 
afternoon? 
Color 
Play a game 
Read 
Talk with you 
Watch television" 
This type of questionning was discarded since it limited 
the scope of the instrument to a single type of activity. 
In order to 'attain a more complete measure, the final 
rating scale was based on activities more directly concerned 
with home and family living. Again the items were all sta~ed 
positively in order to derive a score. 
Items which would intrude upon the privacy of tqe ho~ and 
family were eliminated. 
Scoring.-- The parent was asked to check in response po 
each item, "usually," "often," "occasionally." 
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Each respons-e· was converted to a numerical score by the 
teacher. "Usually" denotes a score of three; "often" denotes 
a score of two; and "occasionally" denotes a score of one. 
The total possible score is 123. 
A copy of the Parent Rating Scale follows: 
Dear Parents: 
We are interested 1m helping your child in every way pos-
sible. We realize children react differently under different 
circumstances. Here is a list of situations which may take 
place in the home. We have a similar list of school situations 
we are observing. Would you be willing to check the items 
which you have an opportunity to observe? We have three dif-
ferent possible checks for each 1 tem - Usually, Often, and 
Occasionally. Some items may not apply to your child; just 
omit these. Thank you for your co-operation. 
Child's Name: 
He tries new foods. (Co-operation) 
Occa-
Uaually Often sionally 
He will do household tasks. (Co-operat on) 
He co-operates with family plana. {Co- >peratio ~) 
He comes immediately when called to 
meals. (Co-operation) 
He goes to bed without a fuss. (Co-ope ation) 
He plays well with a group of children. (Co-op ratio ) 
He takes care of his own things. (Resptmsibili~Jy) 
He comes home punctually. (Responsibil ty) 
He is ready to leave for school on time 
without prodding. (Responsibility) 
He gets up when he is called. (Respons bility) 
He shares his toys. (Friendliness) 
He plays well with one other child. (F~iendlin~ss) 
He telephones his friends. (Friendline~s) 
He volunteers suggestions in planning 
family outings or parties. (Self-conf dence) 
He shares experiences with the family. (Self-cpnfide ce) 
He enjoys meeting new people and 
talking to them. (Self-confidence) 
He brings home his school papers. (Sel~-confid~nce) 
He participates in a conversation 
without monopolizing it. (Courtesy) 
He remembers to say please apd thank 
you. (Courtesy) 
' 
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Occa.,. 
~sually Often sionally 
He greets visitors naturally. (Courtes~) 
He can entertain himself. {Initiative) 
He asks questions when he does not 
understand. (Initiative) 
He saves money by himself. (Ini tia ti ve) 
He can shop by himself. (Initiative) 
He offers help when needed. (InitiativE) 
He accepts correction. (Emotional stab lity) 
He shares TV with the family. (Emotion~ 1 stabi~ity) 
He behaves naturally when visitors are 
present. (Emotional stability) 
He is able to accept illness without 
undue concern. (Emotional stability) 
He wants a light whenhe goes to bed. Emotion~l sta ility) 
He brushes teeth regularly. (Health} 
He eats all of his breakfast. (Health) 
He uses a handkerchief. (Health) 
He dresses properly for the weather. ( ealth} 
He dresses himself without help. (Self relianc~) 
He does errands. (Self-reliance) 
He answers the telephone well. {Self-rl liance) 
He buys his own ticket for the mmQes. Self-reliance 
He listens when stories are read to · 
him: (Concentration) 
He follows through on things that he 
st~rts. (Concentration) 
He can remember a direction and 
follow it through. {Concentration) 
Table III shows the frequency of items according to category. 
TABLE III 
FRE~UENCY OF ITEMS ACCORDING TO 
CATEGORY IN PARENT 13 RATING LIST 
Category 
Concentration 
Co-operation 
Courtesy 
Emotional Stability 
Friendliness 
Health 
Initiative 
Responsibility 
Self-confidence 
Self-reliance 
No. of 
Items 
3 
6 
3 
5 
3 
4 
5 
4 
4 
4 
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The Pupil Interview 
"If only one factor in a child's maladjustment at school 
can be changed, the attitude of the teacher will usually be 
found to be the most important, and its alteration most immedi-
4 
ately effective in bringing about improvement." 
In the third and final checklist the same ten categories 
were used as a base. It was intended to be administered di-
rectly to the child by the teacher in an interview-type situa-
tion. 
At first, a list of questions was compiled which incor-
porated every possible situation relating to the adjutment of 
the child, for example, 
"Do you like school?" 
. 
"can you dress yourself?" 
"Do you always say 'please' and •thank you'?" 
As the desired response was obviousg a more direct approach was 
.;~ 
*\ 
sought. 
Ten situations were devised to include one in each cate-
gory. In constructing these ten items, situations involving 
the every-day life of the child were used. He was given a 
I 
choiee of three solutions to a given situation, all of which 
were correct but which indicated degrees of adjustment. 
Thus, it was possible to score the child's adjustment from 
an entirely different approach and yet relate it to the teach-
er and parant scales through the medium of the ten base cate-
gories. 
The child interview was built but was not administeredo 
Scoring.-- Each situation has three possible solutions. 
The most desirable response givesa score of three; the next 
most desirable response denotes a score of two, and the least 
desirable gives a score of one. 
A copy of the Pupil Interview follows: 
Pupil Interview 
1. Initiative 
If you saw a mitten on the floor, would you 
1. Tell the teacher someone dropped a mitten? 
2. Leave it there? 
3. Pick it up and try to find the owner? 
2. Friendliness 
We have a new child at school, and he has no one to play 
with. Would you 
1. Say hello? 
2. Keep away from him? 
3o Ask him to play with you? 
3o Responsibility 
Your work isn't finished when it is time to go home. Do 
you 
1. Leave it as it is? 
2. Finish it quickly? 
3. Finish it tomorrow? 
4. Self-Confidence 
When you are the teacher, and some do not follow your di-
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rections during a reading lesson, do you 
· lo Send them to their seats? 
2o Not notice them? 
3. Tell your teacher? 
5o Courtesy 
When mother is talking on the telephone and you want to 
know if you can go out, would you 
lo Ask her? 
2o Say excuse me and ask her? 
3o Wait until she is through? 
6o Concentration 
When you watch your favorite TV program, do you usually see 
lo All of it? 
2o Most of it? 
3o Parts here and there? 
7o Co-operation 
I'm called to the phone in the middle of a storyo Would you 
L Find work? 
2o Just wait for me? 
3o Whisper to a friend? 
8o Self-Reliance 
When you do an errand for mother, and you cannot find the 
thing you are supposed to getg do you 
1. Ask the man in the store to help you? 
2 o Go home and tell mother you could not find.? it? 
3o Keep looking even if it takes a long~ long time? 
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9o Health 
What is the first thing to do when you sneeze? 
&, lo Cover your mouth with your handkerchief'? 
2o Say excuse me? 
:3o Turn your f'ace? 
lOo Emotional Stability 
What would you like to do in a play? 
1. Pull the curtain? 
2o Act by yourself? 
3. Sing with a group? 
Population 
:38. 
Three city school systems and two town school systems were 
usedo The group was extremely heterogeneous, including chil-
dren f'rom low middle and upper socio-economic communitieso 
Following is a break-down of the pupil population: 
Grade I 
Grade II 
Noo of' 
Classes 
2 
2 
Noo of' 
Pupils 
24 
:32 
30 
21 
Grade III 42 
35 
29 
tt'otal number of' pupils 2~3 
All of the teachers involved in this study were experienced 
teacherso 
CHA.PrER III 
ANALYSIS OF DATA 
The data were analyzed to discover: 
1. The reliability between scores on a test re-test by the 
same rater for each grade and for one third grade b,y 
two different raters. 
2. The meana, b.f grade, on the Teacher Checklist. 
3. The means by grades on Parent Checklist. 
Table IV shows the reliability between test re-test for 
each grade. 
TABLE IV 
RELATIONSHIP BETWEEN TEST RETEST SCORES 
Probable 
Grade Number Correlation Error 
1 
2 
3 
56 
51 
76 
.93 
.94 
.87 
.018 
.016 
.028 
All correlations were high and positive. Grade three was 
the lowest, 87, t.o28; grades one and two were .93, C.Ol8, .94, 
C.016, respectively. 
Table V shows the relationship between the scores of two 
raters for one grade. 
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TABLE V 
RELATIONSHIP BETWEEN SCORES OF TWO 
RATERS FOR ONE GRADE 
Probable 
Grade Number Correlation Error 
29 .98 .009 
The correlation is extremely high on twenty-nine {29) 
casas at third grade level. 
Table VI shows the distribution~ mean~ median~ and stan-
dard deviation or Chronological Ages for the fifty-five chil-
dren in Grade I. 
TABLE VI 
DISTRIBUTION OF CHRONOLOGICAL AGES - GRADE I 
Ages 
110-112 months 
107-109 
104-106 
101-103 
98-100 
95- 97 
92- 94 
89.. 91 
86- 88 
83- 85 
80- 82 
77- 79 
74- 76 
71- 73 
68- 70 
65- 67 
Mean - 76.68 
Median- 78 
Frequencies 
1 
0 
0 
0 
0 
0 
0 
0 
0 
3 
6 
20 
12 
5 
7 
1 
55 
S.D. - 6.27 
The chronological ages ranged from 65 months to 112 months 
4lo 
with a median of 78 months, a mean of 76.68 months, and a stan-
dard deviation of 6.27o 
Table VII shows the distribution, mean~ median, and stan-
dard deviation of Chronological Ages ror the fifty-one children 
in Grade II. 
TABLE VII 
DISTRIBUTION OF CHRONOLOGICAL AGES - GRADE II 
.Ages 
107-109 months 
104-106 
101-103 
98-102 
95- 9·7 
92- 94 
89- 91 
86- 88 
83- 85 
Mean 90.53 
Median 93 
Frequencies 
1 
0 
0 
3 
8 
15 
9 
10 
5 
51 
The chronological ages ranged from 83 months to 109 months 
with a median of 93 months, a mean of 90.53 months, and a 
standard deviation of 4o24o 
Table VIII shows the distribution, mean, median, and stan-
dard deviation of chronological ages for the one hundred five 
children in Grade IIIo 
TABLE VIII 
DISTRIBUTION OF CHRONOLOGICAL AGES - GRADE III 
Ages 
123-125 months 
120-122 
117-119 
114-116 
111-113 
108-110 
105-107 
102.-104 
99-101 
95- 98 
93- 95 
90- 92 
Mean - 101o02 
Median - 97 
Frequencies 
1 
0 
2 
2 
4 
2 
7 
25 
22' 
26 
13 
1 
105 
42o 
The chronologic~l ages ranged from 90 months to 125 months 
with a median of 97 months, a mean of 10lo02 months, and a 
standard deviation of 6o0o 
Table IX shows the distribution, mean, median, and stan-
dard deviation of Mental Ages for the fifty-five children in 
Grade Io 
TABLE IX 
DISTRIBUTION OF MENTAL AGES - GRADE I 
Ages 
111.,.,113 months 
108-110 
105-107 
102-104 
99-101 
96- 98 
93- 95 
90- 92 
87- 89 
84- 86 
Frequencies 
1 
1 
0 
0 
2 
0 
0 
1 
5 
14 
TABLE IX (Continued) 
DISTRIBUTION OF MENTAL AGES - GRADE I 
Ages Frequencie a 
81- 83 7 
78- 80 10 
75- 77 5 
72- 74 4 
69- 71 2 
66- 68 1 
63- 65 0 
60- 62 2 
55 
Mean 81.94 
Median 82 S.D. - 9.21 
The mental ages ranged from 60 months to 113 month,, 
with a median of 82 months, a mean of 8lo94 months, and a 
standard deviation of 9o2l months. 
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Table X shows the distribution, mean, median, and stan-
... 
dard deviation of Mental Ages for the fifty-one children in 
Grade II. 
TABLE X 
DISTRIBUTION OF MENTAL AGES - GRADE II 
Ages 
128-130 
125-127 
122-124 
119-121 
116-118 
113-115 
110-112 
107-109 
104-106 
101-103 
98-100 
95- 97 
92- 94 
Frequencies 
3 
2 
1 
0 
3 
3 
3 
4 
3 
6 
6 
4 
4 
TABLE X (Continued) 
DISTRIBUTION OF MENTAL AGES - GRADE II 
Ages 
90- 91 
87- 89 
84- 86 
81- 83 
78- 80 
Mean - l02o 33 
Median- 102 
Frequencies 
0 
.3 
1 
1 
4 
51 
44. 
The mental ages ranged from 78 months to 130 months~ with 
a median of 102 months, a mean of 102o33 months, and a stan-
dard deviation of 14.39. 
Table XI shows the distributioni meani median, and stan-
dard deviation of Mental Ages for ninety-six children in Grade 
TABLE XI 
DISTRIBUTION OF MENTAL AGES - GRADE III 
.Ages 
139-141 
136-138 
133-135 
130-132 
127-129 
124-126 
121-123 
118-120 
115-117 
112-114 
109-lll 
106-108 
103-105 
100-102 
97- 99 
94- 96 
Frequencies 
1 
0 
1 
1 
0 
1 
2 
3 
8 
9 
7 
13 
7 
16 
4 
4 
TABLE XI (Continued) 
DISTRIBUTION OF MENTAL AGES - GRADE III 
Ages 
91- 93 
88- 90 
85- 87 
82- 84 
79- 81 
76- 78 
Mean - 104.30 
Median- 101 
Frequencies 
5 
7 
2 
3 
1 
1 
96 
45. 
The Mental Ages ranged from 76 months to 141 months, witn 
a median of 101 months, a mean of 104.30 months, and a st$nd~rd 
deviation of 11.6 months. 
Table XII shows the distribution~ mean, median, and st~n-
dard deviation of Intelligence ~uotients for the fifty-five 
children in Grade Io 
TABLE XII 
DISTRIBUTION OF INTELLIGENCE qUOTIENTS 
GRADE I 
140-142 
137-139 
134-136 
131-133 
128-130 
125-127 
122-124 
119-121 
116-118 
113-115 
110-112 
107-109 
104-106 
101-103 
Frequencies 
1 
0 
0 
1 
0 
1 
2 
0 
3 
6 
6 
10 
8 
6 
TABLE XII {Continued) 
DISTRIBUTION OF INTELLIGENCE QUOTIENTS 
GRADE I 
I .Q. 
98- 100 
95- 97 
92- 94 
89- 91 
86- 88 
83- 85 
80- 82 
77- 79 
74~ 76 
71· 73 
68- 70 
65- 67 
62- 64 
Mean - 106.26 
Median - 108 
Frequencies 
0 
2 
4 
2 
1 
0 
0 
0 
0 
1 
0 
0 
1 
55 
S.D. - 7.98 
46~ 
The Intelligence Quotients ranged from 62 to 142, with • 
median of 108, a mean of 106.26, and a standard deviatiop of 
7.98. 
Table XIII shows the distribution, mean, median, and 
standard deviation of Intelligence Quotients for the fifty-one 
children in Grade II. 
TABLE XIII 
DISTRIBUTION OF INTELLIGENCE QUOTIENTS 
GRADE II 
I •Q• 
142-144 
139-141 
136-138 
133-135 
130-132 
127-129 
124-126 
Frequencies 
2 
1 
3 
3 
2 
1 
2 
TABLE XIII (Continued) 
DISTRIBUTION OF INTELLIGENCE QUOTIENTS 
GRADE II 
I.q. Frequenoie s 
121-123 1 
118-120 4 
115-117 8 
112-114 2 
109-111 2 
106-108 3 
103-105 4 
100-102 3 
97- 99 3 
94- 96 2 
91- 93 0 
88- 90 0 
85- 87 1 
82- 84 3 
79- 81 0 
76- 78 0 
73- 75 1 
51 
Mean - 113.42 
Median - 116 s. D. - 16.70 
The Intelligence Quotients ranged from 73 to 144 wttn a 
median of 116, a mean of 113.42, and a standard deviatio~ of 
16.70. 
Table XIV shows the distribution, mean~ median, an~ st~n­
dard deviation of Intelligence Quotients for ninety-six ch~l­
dren in Grade III. 
TABLE XIV 
DISTRIBUTION OF INTELLIGENCE ~UOTIENTS 
GRADE III 
I.Q. Frequencies 
131-133 2 
128-130 0 
125-127 1 
122-124 3 
119-121 5 
116-118 4 
113-115 10 
110-112 10 
107-109 13 
104-106 9 
101-103 7 
98-100 5 
95- 97 5 
92- 94 5 
89- 91 5 
86- 88 4 
83- 85 6 
80- 82 2 
96 
Mean - 111.33 
Median - 104 s. D. - 11.6 
48. 
The Intelligence ~otients ranged from 80 to 133 with a 
median of 104.0, a mean of 111.33, and a standard deviation of 
11.6. 
Table XV shows the distribution, mean, median, and stan-
dard deviation of Teacher Checklist Scores for fifty-six chil-
dren in Grade I. 
TABLE XV 
DISTRIBUTION OF TEACHER CHECKLIST SCORES 
GRADE I 
Scores 
80-82 
77-79 
74-76 
71-73 
68-70 
65-67 
62-64 
59-61 
56-58 
53-55 
50-52 
47-49 
44-46 
41-43 
38-40 
35-37 
Mean - 63.99 
Median - 63 
Frequencies 
10 
5 
2 
1 
2 
5 
8 
4 
6 
3 
6 
0 
1 
2 
0 
1 
-56 
s.o. - 12.42 
49. 
The Teacher Checklist scores ranged from 35 to 82, w~th a 
median of 63, a mean of 63.99 and a standard deviation of 
12.42. 
Table XVI shows the distribution, mean, median, and stan-
dard deviation of Teacher Checklist Scores for Grade II. 
TABLE XVI 
DISTRIBUTION OF TEACHER CHECKLIST SCORES 
GRADE II 
Scores 
83-85 
80-82 
77-79 
74-76 
71-73 
Frequencies 
13 
4 
11 
3 
5 
TABLE XVI (Continued) 
DISTRIBUTION OF TEACHER CHECKLIST SCORES 
GRADE II 
Scores 
68-70 
65-67 
62-64 
59-61 
56-58 
53-55 
50-52 
47-49 
44-46 
41-43 
38-40 
35-37 
Mean - 73.54 
Median - 77 
Frequencies 
2 
2 
2 
0 
2 
3 
2 
0 
0 
0 
1 
1 
51 
S.D. - 10.82 
50. 
The Teacher Checklist Scores ranged from 35 t~ 82, ~it~ a 
median of 77, a mean of 73.54, and a standard deviation of 
10.82. 
Table XVII shows the distribution, mean, median, and stan-
dard deviation of Teacher Checklist Scores for seventy-six 
children in Grade III. 
TABLE XVII 
DISTRIBUTION OF TEACHER CHECKLIST SCORES 
GRADE III 
Scores 
83-85 
80-82 
77-79 
74-76 
71-73 
68-70 
65-67 
Frequencies 
8 
9 
2 
7 
13 
8 
9 
TABLE XVII (Continued) 
DISTRIBUTION OF TEACHER CHECKLIST SCORES 
GRADE III 
Scores Frequencies 
62-64 2 
59-61 5 
56-58 3 
53-55 3 
50-52 2 
47-49 1 
44-46 0 
41-43 2 
38-40 0 
35-37 0 
32-34 1 
29-31 0 
26-28 0 
23-25 1 
76 
Mean - 68.20 
Median - 73 S.D. - l7o82 
5lo 
The Teacher Checklist Scores ranged from 23 to 85, witp a 
median of 73, a mean of 68o20, and a standard deviation of 
17.82. 
Table XVIII shows the distribution, mean, median, and the 
standard deviation of the Teacher Checklist Scores for children 
in Grade III {two raters). 
TABLE XVIII 
DISTRIBUTION OF TEACHER CHECKLIST SCORES 
GRADE III {TWO RATERS) 
Scores 
82-84 
79-81 
76-78 
73-75 
70-72 
Frequencie a 
2 
5 
3 
2 
2 
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TABLE XVIII (Continued) 
DISTRIBUTION OF TEACHER CHECKLIST SCORES 
GRADE III {TWO RATERS) 
Scores 
67-79 
64-66 
61-63 
58-60 
55-57 
52-54 
50-52 
Mean - 68.00 
Median - 68 
Frequencies 
2 
2 
2 
2 
4 
2 
1 
29 
S.D. - 10.08 
The Teacher Checklist Scares ranged from 50 to 84, w~tn a 
median of 68, a mean of 68.00, and a standard deviation of 
Table XIX shows the mean scores by grades on the Teacher 
Checklist. 
TABLE XIX 
MEANS ON TEACHER CHECKLIST 
Grade Number Mean s. D. 
I 56 63.99 12.42 
II 51 73.54 10.82 
III 105 68.20 17.82 
The means ranged from 63.99 for Grade I to 73.54 ip Grade 
II. Grade III was 68.20. 
Table XX shows the distribution, mean, median, and standard 
deviation of Parent Rating Scale Scores for twenty-nine children 
in Grade I. 
TABLE XX 
DISTRIBUTION OF PARENT RATING SCALE SCORES 
GRADE I 
S'.core a 
114-116 
111-113 
108-110 
105-107 
102-104 
99-101 
96- 98 
93- 95 
90- 92 
87- 89 
84- 86 
81- 83 
78- 80 
75- 77 
72- 74 
69- 71 
66- 68 
63- 65 
60- 62 
57- 59 
54- 56 
Mean - 85.93 
Median - 91 
Frequencies 
1 
0 
1 
1 
1 
2 
4 
2 
3 
0 
2 
1 
0 
3 
1 
3 
1 
2 
0 
0 
1 
29 
The Parent Rating Scale Scores ranged from 54 to 115, with 
a median of 91, a mean of 85o93, and a standard deviation of 
15.00. 
Table XXI shows the distribution, meang medianp and stan-
dard deviation of Parent Rating Scale Scores for fifty children 
in Grade II. 
TABLE XXI 
DISTRIBUTION OF PARENT RATING SCALE SCORES 
GRADE II 
Scores 
112-114 
109-111 
106-108 
103-105 
101-102 
97- 99 
94- 96 
91- 93 
88- 90 
85- 87 
82- 84 
79- 81 
76- 78 
73- 75 
70- 72 
68- 69 
65- 67 
Mean - 95.66 
Median - 92 
Frequencies 
2 
1 
2 
3 
2 
5 
6 
6 
5 
1 
4 
7 
3 
0 
1 
0 
2 
50 
S.D. - 10.82 
54. 
The Parent Rating Scale Scores ranged from 65 to 114, with 
a median of 92, a mean of 95.66, and a standard deviation of 
10.82. 
Table XXII shows the distribution, mean, median, and stan-
dard deviation of the Parent Rating Scale Scores for one hun-
dred one children in Grade III. 
TABLE XXII 
DISTRIBUTION OF PARENT RATING SCALE SCORES 
GRADE III 
Scores 
109-111 
106-108 
103-105 
100-102 
97- 99 
94- 96 
91- 93 
88- 90 
85- 87 
82- 84 
79- 81 
76- 78 
73- 75 
70- 72 
67- 69 
64- 66 
61- 63 
58- 60 
Mean - 90ol5 
Median - 89 
Frequencies 
1 
1 
8 
6 
11 
10 
9 
14 
7 
2 
7 
7 
9 
0 
3 
4 
0 
2 
101 
S.D. - 1lo22 
55o 
The Parent Rating Scale Scores ranged from 111 to 58 with 
a median of 89, a mean of 90ol5, and a standard ~evia~ion of 
11o22 o 
CHAPTER IV 
Su.MARY AND CONCLUSIONS 
The purpose of this study was to devise three chec~lists-­
teacher, parent, and pupil--in order to better understapd the 
adjustment of a child. 
The teacher checklist was administered to 56 first grade 
children, 51 second, and 105 third. 
On 183 cases it was a test-retest, a month apart, apd q~ 
29 cases it was administered by two raters. 
The parent rating scale was completed by the parents of 
29 children in Grade I, 50 children in Grade II, and 101 chil-
dren in Grade III. 
The pupil interview was built but not administered. 
Conclusions 
1. The instrument appeared to be reliable. 
a. Test-retest by the same person resulted in correla-
tion of .93 C .018 Grade I, .94 t .016 Grade II, 
.87 £ .028 Grade III. 
b. Test by two different raters showed .98 i .009. 
2o The parent checklists was workable, and the mean scores 
were comparable to the teacher rating scale. In both 
instances grade scores were in this order. 
Grade I - Mean teacher rating 63.99 and parent 85.93 
Grade II- Mean teacher rating 73.54 and parent 95.66 
Gradeiii- Mean teacher rating 68.20 and parent 90.15 
-56-
57o 
3o A comparison of the scores on the adjustment scale with 
the reading and arithmetic groups would seem to indi-
cate some relation between adjustment and achievement. 
ao Most of the children in the lower group were below 
the mean on the adjustment scaleo 
bo The majority of the children in the top reading and 
arithmetic groups were above the mean in the adjust-
ment scaleo 
58. 
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APPENDIX 
.,.., 
NAME SCHOOL GRADE 
------------·-·_.,___ ----------- _ ......... _ 
DATE ____________ DATE OF BIRTH I. Q. 
-------------------- ------
( ) 1 .. 
( ) 2 .. 
( ) )., 
( ) 4 .. ( ) 5., ( ) 6., 
( ) 1 .. 
( ) 2. 
( ) )., ( ) 4., 
( ) 5 .. 
Before School 
Enters the school in an orderly manner .. 
Is on time., 
Takes care of his clothes., 
Goes directly to his before school work .. 
Appears alert .. 
Is ready to start school., 
Has eaten a good breakfast .. 
Is clean and well groomed., 
Uses handkerchief whPn needed. 
Sits and stands wello 
Health 
Keeps his hands away from his face and mouth .. 
Opening Exercises 
( ) 1., Is willing to conduct opening exercises .. 
( ) 2o Is sincere .. 
( ) ) .. Willingly shares experiences with the children during fftelling time." 
( ) lo 
( ) 2., 
( ) )o ( ) 4~ ( ) 5o ( ) 6. 
( ) 7o ( ) B. 
( ) 9. 
( )10. 
( )11 .. 
( )12., 
( )13 .. 
Arithmetic 
Listens and follows directions., 
Goes to his group quietlye 
Works well with one other child. 
Works well in pupil~teacher situation .. 
Listens in a learning situation .. 
Asks questions if he fails to understand., 
Does his work carefully., 
Responds eagerly. 
Goes from one assignment to the next without delay .. 
Works independently., 
Handles materials carefully., 
Is not confused when two sets of directions are given. 
Finishes work on time .. 
Milk or Lunch Time 
( ) 1 .. 
~- ( ) 2., 
( ) ) .. ( ) 4o 
Can leave room and go to lavatory without teacher supervision. 
Is responsible for his owri milk or lunch., 
Carries on quiet conversation .. 
Keeps self and surroundings clean .. 
6~. 
( ) 1. 
( ) 2., 
( ) 3. ( ) 4.· 
..,._.. ( ) 5o 
( ) 6. ( ) 7. ( ) B. 
( ) 9. 
( )10. 
( )ll., 
( )12., 
( )13o ( )14. 
( )15. ( )16. 
{ )17o 
( )18. 
( )19. 
( )20o 
( )21. 
( )22. 
( ) 1. 
( ) 2. 
( ) 3o 
( ) 4. ( ) 5. ( ) 6. 
( ) lo 
( ) 2. 
( ) 3 .. ( ) 4. ( ) 5 .. ( ) 6. 
( ) 7o 
_,., ( ) lo 
( ) 2 0 
( ) 3o ( ) 4. ( ) 5o ( ) 6. 
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~~~ding 
Goes to his reading group quietly. 
Handles materials carefully. · 
Works well with on~ other child., 
Works well in a pupil-teacher situation • 
Asks questions when necessary. 
Is not tense. 
Listens and folloWs directions. 
Is able to find page independentlyo 
Is not self conscious·when he reads aloud either to teacher, 
small group, or class. 
Does not sulk if he is not chosen. · 
Can be corrected without resentment. 
Works well independently. 
Wants to improve his reading. 
Goes from one assignment to the next without delay. 
Finishes work on timec 
Listens in a learning situation. 
Keeps his place when others ar~ reading. 
Is not confused when two sets of directions are given. 
Responds eagerly .. 
Does his work caref'1•1.1y, 
Attends to his own work even when several groups are working near him. 
Corrects his errors. 
Other Language Arts 
Participates in the conversation gro1•'1') without monopolizing it. 
Is not tense when speaking with the group .. 
Handwriting is accurateo 
Listens to stories and poetry. 
Records all his new spelling wordso 
Is responsible for studying them. 
Listens quietly to musico 
Has good posture. 
Can and will sing alone. 
-. 
Music 
llill try to interpret music-rhythmically., 
Is willing to tr,y new ideas~ 
Handles materials carefully., · 
Listens in learning situations. 
Handles materials carefully .. 
Shares materials willingly" 
Is willing to try new media., 
Art 
Shows interest even if he has no talent. 
Appreciates the work of others. 
Cooperates in group activities such as murals, etc., 
( ) 1. 
( ) 2. 
( ) 3. ( ) 4a 
~ ( ) 5. 
( ) 6" 
( ) 1. 
( ) 2o 
( ) 3 .. 
( ) 1. 
( ) 2 0 
( ) 3. ( ) 4e ( ) 5 .. 
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Physical Education 
Seems acti.ve and full of energy o 
Offers suggestions. 
Is a good sport .. 
Follows the game leader. 
Takes his turn,. 
Accepts defeato 
Social Studies & Science 
Brings supplementary materials to class~ 
Contributes ideas. 
Handles materials carefullye 
General Observations 
Behaves well in a firedrill. 
Keeps his desk in order. 
Assumes classroom responsibilities. 
Does not tell talese 
Is not overly aggressive" 
Dear Parents 3 
We are interested in helping your child in every way possible. We 
r·ealize children react differently under different circumstances. Here is a 
list of situations which may take place in the home. We have a similar list of 
school situations we are observing. Would you be willing to check the items 
which you have an opportunity to observe? We have three different possible 
checks for each item--Usually, Often, and Occasionally. Some items may not 
apply to your child; just omit these. Thank you for your cooperation. 
Childs 1 s Name· . 
Usually Often Occasionally 
He tries new foods. 
He will do household tasks. 
He cooperates with family plans. 
He comes immediately when called to meals. 
He goes to bed without a fuss. 
He _2_la_y_s well with a group of children:. 
He takes care of his own things. 
He comes home punctually_. I 
He is ready to leave for school on time without 
prodding. 
He· gets up when he is called. 
He shares his toys. 
He p_lays well with one other child. 
He telephones his friends. 
He volunteers suggestions in planning family 
outings or parties. 
He shares experiences with the family. 
He enjoys meeting new p_eople and talking to them. 
He brings home his school papers. 
He participates in a conversation without' 
monopolizing it. 
' 
He remembers to saY please and thank _you. 
He greets visitors naturall.v. 
He can entertain himself. 
He asks _q_uestions when he does not understand. 
He saves money by himself. 
He can shop by himself, 
He offers help when needed. 
He accepts correction. 
He shares TV with the family. 
He behaves naturall_y when visitors are Present. 
He is able to accept illness without undue concern. 
He wants a light when he goes to bed. 
He brushes teeth remlarly. 
He eats all of his breakfast. 
He uses a handkerchief. 
He dresses properly for the weather. 
He dresses himself without help. 
He does errands. 
He answers the telephone well. 
He buys his own ticket for the movies. 
He .I.l.s~e:m.s w11en storl.es are read te him. 
He fellews through on things that he starts. 
Ha ean remember a direction and follew it through. 
